
The Scholarly Nurse: Rethinking Academic Writing Support in Undergraduate Nursing 
Education 

Nursing has always been a profession defined by its relationship to human beings at their 
most nursing paper writing service vulnerable. The nurse who holds a frightened patient's 
hand before surgery, who explains a complex diagnosis in language a family can 
understand, who advocates fiercely for a patient whose voice has been lost in the 
machinery of an institutional system, is performing acts that draw on a depth of human 
understanding, emotional intelligence, and ethical commitment that no examination can 
fully measure. Yet the university system through which nurses are now educated asks them 
to demonstrate their preparation for this profoundly human work through a medium that 
can feel, to many of them, entirely remote from the bedside realities they have chosen as 
their life's work. Academic writing, with its requirements for scholarly argument, peer-
reviewed evidence, standardized citation, and disciplinary convention, is the language of 
the university, and learning to speak it fluently is one of the most challenging tasks that 
undergraduate nursing students face. Understanding why this challenge is so significant, 
and what kinds of support genuinely help students meet it, is one of the most important 
conversations that nursing education needs to be having right now. 

The expectation that nurses should be academically literate is not arbitrary. It emerged 
from a body of evidence showing that degree-educated nurses deliver measurably better 
patient care, demonstrate stronger critical thinking in clinical decision-making, engage 
more effectively with research evidence, and show greater capacity for professional 
leadership and advocacy. These findings have driven a global shift toward degree-level 
nursing education that has transformed the professional landscape over the past three 
decades. In country after country, nursing has moved from hospital-based certificate 
training to university-based degree programs, bringing with it the full apparatus of 
academic assessment: essays, research papers, literature reviews, reflective journals, 
case studies, capstone projects, and all the other written forms through which universities 
evaluate student learning. This transformation has been broadly positive for the profession 
and for patients. But it has created a significant pedagogical challenge that has not always 
been met with adequate institutional investment or thoughtful curriculum design. 

The challenge is this: nursing students are being asked to produce sophisticated academic 
writing in highly specialized genres, often without sufficient explicit instruction in how 
those genres work, within programs that are already extraordinarily demanding in their 
clinical and theoretical content, and within personal circumstances that frequently leave 
little time or energy for the kind of sustained writing practice that genuine development 
requires. The consequences of this mismatch between expectation and support are visible 
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in the writing that nursing students produce and in the stress and anxiety that many of 
them experience around academic assessment. They are also visible in the demand that 
has grown steadily for academic writing support services of all kinds, from university 
writing centers to peer tutoring programs to professional nursing writing services operating 
in the commercial market. This demand is not a symptom of laziness or academic 
dishonesty. It is a signal that something in the relationship between nursing education's 
academic expectations and its academic support infrastructure is not working as well as it 
should. 

To understand what effective writing support for undergraduate nursing students looks like, 
it is helpful to begin by understanding what nursing academic writing actually requires. The 
nursing essay is not simply a variant of the standard university essay. It operates within a 
specific intellectual tradition that has its own standards of evidence, its own theoretical 
frameworks, its own professional and ethical commitments, and its own relationship 
between abstract knowledge and concrete clinical practice. A nursing essay on pain 
management is not just an essay about a medical topic. It is an exercise in applying the 
principles of evidence-based practice to a clinical question, evaluating the quality of the 
research evidence available, considering the patient's perspective and the ethical 
dimensions of care, and articulating a professionally grounded position that reflects both 
scholarly rigor and clinical wisdom. Writing this kind of essay requires the student to 
inhabit multiple roles simultaneously: the scholar who evaluates evidence, the clinician 
who applies it, the ethicist who considers its implications, and the professional 
communicator who presents it all in a form that meets the expectations of an academic 
audience. 

The nursing care plan is a document type that exists nowhere outside the nursing nurs fpx 
4000 assessment 5 profession, and its requirements reflect the unique intellectual 
structure of nursing practice. A care plan is built around the nursing process, which moves 
systematically from assessment through diagnosis to planning, implementation, and 
evaluation. Each step of this process has specific requirements in the written document. 
The nursing diagnosis must be stated using standardized terminology drawn from 
established taxonomies, framed in a way that distinguishes nursing diagnoses from 
medical ones and identifies both the health problem and its contributing factors. The 
expected outcomes must be stated in terms that are specific, measurable, achievable, 
realistic, and time-bound, using language that focuses on observable patient behaviors 
and states rather than nursing actions. The planned interventions must be evidence-based, 
with explicit rationale drawn from current nursing literature. The evaluation criteria must 
provide a clear framework for assessing whether the expected outcomes have been 
achieved. Getting all of these elements right requires both clinical knowledge and 
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compositional precision, and the two cannot be separated. A student who understands the 
nursing process conceptually but cannot express it in the required written format will not 
produce an acceptable care plan, and neither will a student who can write clearly but lacks 
sufficient clinical knowledge to populate the framework correctly. 

Reflective writing is another genre that is specific to health professions education and that 
presents distinctive challenges for students at all levels of academic preparation. The 
reflective essay or journal asks students to examine their own clinical experiences with 
structured analytical rigour, moving beyond narrative description of what happened to 
genuine critical engagement with why it happened, what it reveals about their own 
assumptions and capabilities, and how it will inform their future practice. Frameworks like 
Gibbs' Reflective Cycle, Driscoll's What model, and Johns' Model of Structured Reflection 
provide organizational scaffolding for this process, but applying them effectively is harder 
than it looks. Many students write reflection that stays at the level of description, 
recounting events in detail without engaging in the kind of analytical self-examination that 
the genre requires. Others write reflection that is genuinely analytical but loses sight of the 
connection to clinical practice, producing philosophical self-examination that does not 
demonstrate the professional learning the assignment is designed to assess. Learning to 
calibrate reflective writing so that it is simultaneously personal and analytical, honest and 
professionally appropriate, experientially grounded and theoretically informed, is a genuine 
compositional challenge that benefits enormously from good modeling and specific 
feedback. 

The literature review, perhaps more than any other genre in the undergraduate nursing 
curriculum, exposes the gap between the research literacy that programs assume and the 
research literacy that students actually possess. A comprehensive literature review 
requires students to conduct systematic database searches, apply rigorous inclusion and 
exclusion criteria, appraise the methodological quality of retrieved studies, identify themes 
and patterns across a body of evidence, and synthesize their findings into a coherent 
analytical narrative. Each of these steps involves specific skills that must be taught and 
practiced. Database searching requires familiarity with subject heading systems, Boolean 
operators, and search string construction. Critical appraisal requires understanding of 
research design, sampling methodology, data collection and analysis procedures, and the 
specific quality criteria that apply to different types of studies. Synthesis requires the ability 
to move between specific findings and broader analytical claims in a way that builds a 
persuasive argument rather than producing a disjointed sequence of summaries. None of 
these skills is intuitive, and none of them is adequately developed by simply being told to 
go and write a literature review. 



Academic writing support that genuinely helps undergraduate nursing students develop 
these capabilities shares a set of characteristics that distinguish it from support that 
addresses only surface features of student writing. It is discipline-specific, meaning it is 
provided by people who understand the clinical and research content of nursing academic 
writing as well as its compositional conventions. It is formative, meaning it engages with 
student writing while it is still in progress rather than only after it has been graded. It is 
explicit, meaning it names and explains the principles behind its feedback rather than 
simply correcting errors without explanation. And it is developmental, meaning it is 
oriented toward building transferable capabilities rather than fixing individual pieces of 
work in isolation. These characteristics apply equally to institutional support services and 
to professional academic writing support services operating in the commercial market, and 
they provide a useful framework for evaluating the quality and educational value of any 
form of writing assistance that a student might access. 

The developmental perspective on writing support is worth dwelling on, because it 
challenges a common but limited way of thinking about academic assistance. The limited 
view sees writing support as a form of remediation, something that students who are 
struggling need to bring their performance up to an acceptable level. The developmental 
view sees writing support as a form of professional formation, something that all students 
benefit from because becoming an effective professional writer in any discipline is a 
process of growth that never fully concludes. The nurse who graduates with strong 
academic writing capabilities is better positioned not just to pass university assessments 
but to contribute to nursing knowledge throughout their career, to write policy submissions, 
quality improvement reports, professional development resources, and research 
publications that advance the profession and benefit patients. Viewing writing support 
through this developmental lens changes the question from who needs help to how can we 
provide the support that will help everyone develop as far as possible. 

The specific situation of internationally educated undergraduate nursing students brings 
additional dimensions to this picture that deserve careful consideration. Students who 
have completed their secondary or tertiary education in other countries arrive at English-
language nursing programs with intellectual capabilities, clinical knowledge, and academic 
experience that may be entirely adequate to the demands of the degree but are expressed 
and demonstrated through conventions that differ from those of English-language 
academic nursing scholarship. The expectations around critical engagement with sources, 
the conventions of paragraph structure and topic sentence development, the relationship 
between personal voice and scholarly authority, the standards of evidence that are 
considered appropriate for different kinds of claims, all of these vary across academic 
cultures and traditions, and students who have internalized one set of conventions cannot 



be expected to automatically know another. Providing writing support that helps 
internationally educated nursing students understand the specific conventions and their 
underlying rationale, rather than simply penalizing departures from them, is both 
pedagogically sound and ethically necessary. 

The role of technology in academic writing support for undergraduate nursing students is 
evolving rapidly and creates both opportunities and challenges. Digital writing tools, 
grammar checkers, citation management software, and AI-assisted writing aids are 
increasingly available and increasingly used by students across all disciplines. These tools 
can provide valuable support for some aspects of the writing process, particularly at the 
level of surface correctness. But they cannot replace the discipline-specific expertise, the 
formative engagement with developing arguments, and the developmental orientation that 
characterize the most effective forms of writing support. A grammar checker cannot 
identify a conceptual error in a nursing diagnosis. A citation management tool cannot 
evaluate whether a student has engaged critically with their sources or merely summarized 
them. An AI writing aid cannot explain why a particular approach to reflective writing is 
inappropriate for a professional nursing context. The technological tools available to 
nursing students today are useful supplements to genuine writing support, not substitutes 
for it. 

Institutional responsibility in this area is significant and should not be understated. 
Universities that offer Bachelor of Nursing programs are making an implicit promise to their 
students: that the degree they complete will prepare them for the professional 
responsibilities of registered nursing practice and that the academic environment they 
provide will give students a genuine opportunity to develop the capabilities the degree is 
designed to produce. Fulfilling this promise in relation to academic writing requires more 
than setting assessments and grading them. It requires curriculum designs that integrate 
writing instruction with clinical and theoretical content, assessment structures that 
provide formative feedback opportunities alongside summative evaluation, support 
services staffed by people with genuine nursing expertise, and an institutional culture that 
treats writing development as a core dimension of professional formation rather than a 
peripheral academic requirement. 

The scholarly nurse is not a contradiction in terms. The nurse who can engage critically 
with research evidence, communicate professional knowledge with precision and clarity, 
and advocate for patients and the profession through well-constructed written argument is 
a more capable practitioner, a more effective colleague, and a more powerful force for the 
improvement of healthcare than the nurse who possesses only clinical skills. Building this 
kind of comprehensive professional capability in undergraduate nursing students requires 



institutional investment, thoughtful curriculum design, and a genuine commitment to 
providing the kind of academic writing support that allows every student, regardless of their 
background, circumstances, or prior experience, to develop their full potential. The 
bedside is where nursing happens. But the page is where nursing thinks, and thinking well 
on the page is a capability that the profession cannot afford to leave to chance. 

 


